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PET.S^TvTTATION of the problem 


INTRODUCTION 

■ 

Th€ ressarchBr is associatsd "with tho studsnts of 
secondary, graduate and post-graduate levels, for the last 
twenty years. The researcher has often observed the 
difference in personality structure of rural students 
pertioularly the students irfcose parents are not literate 
and urban students whose parents are literate. So he was 
keenly Interested to .know the factors which are differenti¬ 
ating the first generation learners from the other learners. 

Mean w^le researcher happened to see a copy of 
n Educational Hesearoh ■ During last 15 years of the Century." 
byAtmaiandShanna, Published by the Dsparteent of PoUoy 

He search Planning and Programrlng, HCEHT, Hew Delhi. The 

resecher found thurst areas for research from that report. 

His original problem was related to uriversalization of 
eduoatipn. A proposal was prepared related to this area. 
After sanction of this proposal the research was undertaken 
on the problem titled as » A Study of self-oonoept, Level of 
Aspiration andEeadlness forLeamlng among first generation 


learners.^’ 




hevie\a; of related liter^.ture 

/Numerous researcher in foreign countries have paid their 
attention to the studies regarding level of aspiration. Some 
of them have tried to see the effect of level of aspiration 
upon academic achievement of school students (Uhlinger and 
Stephens 2960; Sears T 94 t) . But most of them have tried to 
find out the factors, vJhich are affecting the development of 
aspiration level. Boehm- and N ass (19^2) , Klein (19^8) , 
Berschied and Dien (1971) have studied the role of parents on 
development of aspiration level. They found that although Doth 
parents play an importent role in training for achievement, 
it has been revealed that the maternal approach to training 
is more emetionally linked vith development of aspiration, 
hecjause mothers pay..greater emphesis on warmth and approval 
for success and disapproved for failure than father do, 

■parental ambitions (Garrison, 196 ^-? Couch 1967)? 
cultural traditions and past experiences (Cronbach I 963 ; 

19635 capenllo 196^5 Garrison I 966 ) are the main sources in 

the development of aspiration level. 

Sex too occupies an important place in the development 
of _asplration. Boys tend to feel a need for greater 
attainment than girls and their aspirations are more related 
to as the tic, academic work and sex - appropriate V ocations. 

In the, contrary, girls' aspirations relate most often no 
personal attractiveness and soci'Sl acceptance (Bennett and 

Cohen 1959 ) • 
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Strickland (1971) found that lev©l of aspiration was 
related to sex, with lower class black and middle class white 
males giving higher aspiration estimates than their female 
counterparts. Dunne, Elliott and C arlson (1581) too have 
reported that females show significantly higher educational ,%,■ 
aspirations and. slightly higher occupational aspirations, 
Morracco ( et. al. 1981) and sewell ( et, al. 1968) have been 
found, males to score higher in aspirations than females. 

Brook (I9BI) andGeazard ( 1982) have found relationship of 
level of aspiration with life satisfaction, feinily circumstanceSj 
socio-economic status and sex of the subjects. 

In India (Mohanti, 19725 Pillai I9775 Kureshi 1980; 

Chadda 19a0|.Saxena 1981; Bedi 1982; Prakash 198I+1 Prasad 1985; 
Sundarrajan and Chandra l986;Khan andHasain 1980) have tried 
to see the effect of sex, socio economic status, area, academic 
achievement, intelligence, age, achievement motivation, parent's 
education, frustration, religion, risk taking locus^of control, 
anxiety, creativity, College environment and adjustment on 
level of aspiration. 

In three studies females werd found having higher level 
of aspiration, in four studies males were found having higher 
level of aspiration while in remaining studies sex was not 
found effective on level of aspiration. 

The result regarding the effect of area, social status, 
and educational level were not found conclusive. Intelligence 
(Pillai 1977) , creativity ( Kureshi 1980) , Achievement 
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motiyptlon (Scncna 1981), risk taking ( prakash 1984), and 

level of pEurent's education (S underpay an andChandra 1986) 

'' I ‘ 

Ti^ere found effective on level of aspiration^ | 

The self-concept of an individual has important place in 
his personality structure. Many researchers of foreign 
countries have tned to correlate self-concept with different 
variables. Some researchers have tried to see the relation¬ 
ship between self concept and social class. Deutch (19^4), 
Haylnghurst (19^4) , Soper smith (1947) , T annenbaum ( 1967 ) , 
Milner (1970) , Zinkel ( 1971) and Marry and Shelley ( I 98 I) 
found that the socially disadvantaged pupils have low and 
negative self-concepts s' However, results obtained by 
Davidson et. al. I 966 ) , scares and Se ares ( 1969 ) and 
Trobridge (1970) showed that the socially disadvantaged 
children do possess positive sdlf-concept* 

Indian researchers ( Sharraa »78J Uchat 1979? Shrivastava 
1979.5 Sing 1979 ; Sarswat 1982; Hay 1983; Gosh and Khurana 1986; 
Panwar 1986 ; Agrdhotri I 990 ) have studied the relation of sex 
area achievement, adjustment, SSS, age ^ achievement motivation, 
value, altitude, learning dissblllty, locus of control, size 
of family and birth_ order with self-concep4Eesuits regarding 
the”effect of sex, area and social status, on self-concept 
was not conclussiye, l ntalligenco^ s n arm a, t97&)^ i3±-sc±pllne 
(uchat 1979 ) 5 Creativity and attitude (Singh 1979) 5 adjustment 
( Saraswat 1982), and Home en'vLronraent (P an war 1986) were 
found effective* 
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Readiness ie learning In simply a matter of the child 
"being able to profit from, the training and the experiences to 
which he may be subjected*Gangappa ( 1972) reports that the 
extent to which a child has the capacity to bring bear on a 
given task determines the degree of readiness on the part of 
the child to learn. Readiness for a given task depends on 
several like the learner^ maturity, capacity, experience, 
home and community background, interest and motivation. 
Readiness is a condition that effects teaching and learning 
for all educational goals, at all educational levels and in 
all types of curricula. Hence it is quite essential that , 
teachers should have an adequate knowledge about children* s 
readiness for learning* 

Pupil* s readiness also depends on their interest and 
willingness to learn. Generally pupils will have ho interest 
in an activity when it does not cater to their needs and is 
not geared ti- their abilities* k child vdll not be prepared 
to learn an activity when the activity is not familiar and 
meaningful to the child. A child may be matured for an 
activity, but it cannot learn the activity effectively 
unless it has an interest or a mind in the activity. 

ODunusi ( 1986 ) found that interest, understanding 
availability, of material for the lesson, participation of 
children, practice of process skills and the cognitive style 
of child were effective for readiness for learning. 




OBJECTIVES OF THE STUDY 
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The review of the related researches ’ led to set the 
following objectives for the study* 

1. To study the effect of sex, aeadeinic status and socio¬ 
economic status of first generation learners on their 
self-conceptc 

2. To compare the self-concept of first generation learners 

3>ti.±h the self-concept of other learners when their sex, 
academiG status and socio-economic status are the same. 

3* To study the effect of sex, academic status and socio¬ 
economic status of first generation learners on their 
level of aspiration 

4. To compare level of aspiration of first generation 

learners with the level of aspiration of the learners 
when their sex, academic status and socio-economic 
status are the same. 

To study the effect of sex, academic status and socio¬ 
economic status of first generation learners on their 
readiness for learning* 

6. To compare readiness for learning of first generation 
learners with the readiness for learning of the other 

learners when this sex, academic status and socio¬ 
economic status are the same 
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HYPOTHESES OF THE STUDY 

On the basis of the review of related literature thirty 

three hypotheses have been forraalated. These are as under ; 

(i) There will be no significant difference in average scores 
of. self concept of BOYS' and "dlill^of first generation 
learners 

(ii) First generation learners ha-ving different LISTELS OF 
ACADEMIC Status (viii, ix and x std.) vill not differ 
significantly on average scores of self-concept 

(iii) First generation learners having differqnt levels of 
Socio-economic status ■vjill not differ" Significantly on 
average scores self-Cohcept 

(iv) Boys of First gerleration learners and the other learners 
will net differ significantly on average scores of self 
concept 

Cv) Girls of first generation learnefs and the other 

learners will not differ significantly on average scores 
of self concept 

(vi) First generation learners and the other learners studying 
in std. VIII- vjill not differ significantly on average 
scores of self concept 

Cvii)First generation learners and the other learners 

studying in Std. IX ‘vJill not differ significantly on 
average scores of self concept 
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(viii) First question learners and the other learners studying 
inStdJ'X ■will not differ significantly on average 
scores of self-concept 

(ix) First generation learner and the other learners 

having high Socio-economic status will not differ 
significantly on the average score of self concept. 

( x) First generation learners and the other learners 

having middle socio-economic status will not differ 
significantly on the average score of self concept 

( xi) First generation learners and the other learners 
having lovr Socio-economic status will not differ 
digriiiciintly on the average scores of self concept, 

(xii) Boys and girls of first generation learners will not 

differ significantly on the average scores of level of 
aspiration. 

( xiii) First generation learners having different levels of 
MSitsmMLC (-viii, ix and x std.) will not differ 

. significantly on the average score of level of 
aspiration. 

( aiv) First generation learners ha-ving different levels of 
SOCIO-ECONOl.-HC STATUS (high, middle and low) will not 
differ significantly on the average scores of le-gel 
of aspiration* 

C xv) Boys of first generation learners and the other 

learners will not differ significantly on average 
scores of level of aspiration. 
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(xvi) Girls of first generation learners and the other 

learners iidll not differ significantly on the average 
scores of level of aspiration. 

(xvii) First generation learners and the other learners 

studying in aVIII will not differ significantly 
on the average scores of level of ASPlIlATION • 

(xvlii)First generation learners and the other learners 

studying, in Sjbd. IX will not differ significantly cn 
the average scores of level of aspiration, 

< xixO ’ First generation learners and the other learners 

studying in Std* X will not differ significantly on 
the average scores of level of aspiration. 

(xx) First generation learners and the other learners 
having high SOClO^CONOtffC status will not differ 
significantly on the average scores of level -of 
aspiration. 

( xxi) First generation learners and the other learners 

having MtDDLte Socio-economic status will not differ 
significantly on the average scores of lWEL of 

aspiration. 

( xxli) First generation learners and the other learners 
having LOW socio-economic status will not differ 
significantly on the average scores of LEVEL OF ASPU^AH- 

Cxxiii) Boys and girls of first generation learners will not 
differ significantly on the average scores of 
readiness for learning. 




10 

( xxix) First generation learners and the other learners 

studying in S^d. ijt -will not differ significantly on 
the average scores of r'eadiness for learning. 

( xxx) First generation learners and the other learners 

studying in Std. X "will not differ significantly oh 
the average scores of readiness for learning. 

( xxxi) First generation learners and the other learners 
having high Socio-economic status will not differ 
significantly on the average scores of readiness for 
learning, 

( xxxi-i)First generation learners and the other learners 

having riiiddle SOCio-eCorlOttiic Status i^dll not differ 
significantly oh the a-^ei^age scores of readiness for 
learning, 

( xxxiii) First generation learners and the other learners 
having low socio-econoniic status will not differ 
significantly on the scores of readiness for learning, 

OPERATIONAL DEFINITION OF KEY WORDS 

Operational definition accepted for the key words 

/ 

involved^pre sent study were as follow. 

self-concept. The score obtained hy the suh;iect on Shah 
self-concept inventory 

^LEVEL OF aspiration. The score obtained hy the 
subject on Level of Aspihatlon Coding testj 




HEADINESS FOR LEARNING. The score obtained by the 
subject on readiness for learning inventory prepared by 
the researcher. 


FIRST GENERATION LEARNERS. The learners whose h. 
father, mother, grand father and grand mother have not 
taken formal education. 


\_ SO CIO-ECONOMIC nSTA'TUS . Socio-economic status of the 
subject determined by Desai Socio-economic status scale. 

) ACADEMIC ST^.TUS OF LEARNERS S t andard VIII , XI and X 
■were considered as academic status of learnqrM„j^^ 

i 

VARIABLES INVOLVED IN THE STUDY 

ly M. 

Dependent variables t 1. Self-concept ;-j 

2 i L evel- aspir atibn”"' 

3. Readiness for learning 


Independent variables! 1. Sex 

2 * Academic Status of learner 
3* Socio-economic-status 

SIGNIFICANCE OF THE STUDY 

1. The results of the study will throw light on 
personality structure of the first generation 
learners. 

2 . It will show the difference between the first 
generation learners and the other learners ■with 
respect to self-concept level of aspiration and 
readiness for learning 

The standardized instruments for measuring level 
of aspiration and readiness for learning in 
Guj ara^ti.language ■will he available. 
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Chapter - II 

IE THOD AND DESIGN OF RESEARCH 
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In the present chapter population, sampling procedure, 
tools,^ collection of data and statistical techniques used 
for analysis have been discidbed. 

PopuL ATI or 

The students studying in standard VIII , IX and X in 
schools of R ajkot T aluka in the academic year of 91-92 
were considered as the population for the present study. 

S AMPUING PRO CKDURE 

There were I9 secondary schools in R ajkot T aluka. 

Out of 19 schools. Eleven schools were selected rendomly 
for the sample. From each selected school, ten FGLS from 
each stand were selected rendomly. Same way from each 
selected school, ten' other students from each standard 
irere selected. Thus 330 FGLS and 330 other students were 
selected for total sample. 

TOOLS 

iFour tods were used for collecting the data, 

SELF CONCEPT INVENTARY. To raeafsure the self-concept 
^.ah self concept Inventory was used. Eighty adSu^tives 
jare given in the inventary. Respondent has to respond each 
adjective by selecting one alternative out of five given 
against each adjuctive. The inventory is standardised for 
Gujarati students. It was found appropriate to use for 
this study, observing its reliability and validity. 
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HEADIMSS for LEARRIMJ inventory. 11 was prepared 
by tlie reasearcher to rneasure the readiness for learning* 
There are 40 statements which includes different activation, 
of the_ learner in the school environment. On this inventory 
the teacher who know the learners very well has to respond 
on each item. He has to give his opinion about the student 
for his participation in different learning activities. The 
reliability and validity were established. Test-retest 
reliability index was found 0.78 and the coefficient of 
co-relation between scores on the invent ary and achievement 
scores was found 0*57* Thus it was found reliable and valid* 

./|^EVEL OF ASPIRATION SCAHE» To measure the level of 
aspiration, Level of Aspiration code Test was adopted from 
Ansari andAnsari Level of A spiration Code Test. Goatl 
Discripancy score was used as Score of Level of A spiration* 

In the test the respondent has to raalce •'specific signs n 
during one minute* Respondent first decides how many signs 
he will do. Then he makes signs for one minutes. Thus he 
performs same way for eleven times. For Goal Discripancy 
score number of signs done in previous test is substrated fro’ 
the number of signs he desires to do in the test. The 
difference between these two numbers with positive or 
negetive sign is considered as Goal Discripancy score or 
level of aspiration score. The reliability and validity of 
adopted form was established and was found satisfactory, 
Test-retttst co-efficient of correlation was 0,^2 'Validity 
index was 0.4-3. 
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SOCIO-ECONOMIC status SCAIE • To identify the soclO" 
economic Sstatus of the student, Desal Socioeconomic 
Status scale was used. In the scale respondent has to 
provide the information regarding his/her caste, father^ s 
occupation, father^ s education, family income, fecilities 
of house, while score can he give to the infoimation with 
the help of manual. Total score range is possible from 
0 to 35. 

COLLECTION OF THE DATA 

After taking the permission from the principals of 
the schools, time schedule for administering the teat was 
prepared according the schedule, Besearcher visited each 
sample school once for administering the test. In each 
school, the SES scale,Level of aspiration test, readiness 
for Learning Inventory and self-concept Inventory were 
administered. Each test was administered according to the 
instructions given in the manual of the t§ 5 t. IdeSl 
environment for testing was maintained. 

COLLECTED DATA 

Answer sheets of each test were scored with the help 
of respective scoring key^ 

The maximum score on self-concept inventory was 
possible from 80 to 320, on Readiness for L earning I nventory 
it was possible from 4o to 200 on SES scale possible score 
was 0 to 35 
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I Moreover the information about sex, educational level 
of student, SES and educational level of parents was collecte 

Thus, ei^t informations regarding 630 students vrere 
obtained. Out of these informations three informations: 

(1) self-consept score (2) readiness for learning score 
(3) level of aspiration score were in interval scale, 
other informations : (1) sex (2) educational level of student 
(3) educational level of parent (4) socio-economical status 
and (5) social class were in ordinary or nominal scale. 

ANALYSIS PROCEDUEE 

For testing the null hypotheses, the statistical 
Technique t-test was used. Significance of differences in 
self-concept scores, level of aspiration scores and readiness 
for learning scores between two or more groups according to 
the independent variables sex, educational level of students 
and SES were tested using the t-test. 

Level of significance of difference between various 
groups.'^ 
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mkLYSLB MD INMPiiaiATIQN 

' i'or testing the hypotheses data were hna]jsed using 
Statistical technique t-test* Analysis of the data and 
interpretation of the results are given in the order of 
hypotheses* 

EFPECT OF sax, EDUGAnONAL lElEiL OF TEE JEARNER MD SOCIO- 
ECOWOMIGAi STATUS OF FIRST GENERATION lEARNERS ON THEIR 
SaiF- CON CEP T 

Hypotheses Ko, 1 to 3 were framed to find that 
/ an 

whether there is'effect of sex, educational level of studejats 
and Sas on self-concept of first generation learners or not 
For that the total sample was divided into two or more 
groups according to the levels of independent variables* 

Ihe sample was classified into two groups ( boys and girls) 
according to the levels of sex, into three groups (VIII, IX 
and X ) according to the levels of the education of student 
and into three groups ( High, middle and law ) according to 
the levels of socio-economic-status. The mean aid standard 
\ deviation of each group was calculated. To test the 
\ significance of mean difference between two groups t-test 
jwas used. The results 
ITable-l. 
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£!E.IF-concept of FGL WITH EEF&ffiENdi TO SECCj 

educational m%L of student AllD SES 


Variable 

levels of 
variable 


M. 

SD, 

t-value 

Sex 

Girls 

Boys 

154 

161 

294. 21 

292.07 

30.38 

28.95 

0.64 

Educational VIII 

^^6 

290.47 

33.51 

t VIII/IX. ^1 . ■ 

level of 

IX 

81 

296.15 

35.84 

tVII-^X= 2 . 97 ^‘^ 

student 

X 

78 

304.08 

32.08 

tlX/X = 1 . ^6 

HES 

High 

27 

333 

29.00 

tH/M =6.39^^ 


Middle 

85 

289.37 

36.3^ 

t =6.40"^ 


low 

207 

294.17 

34.09 

t/ML = 1.04 


Significant at 0.01 level. 


Observation of Table-1 reveals that mean self-concept 
scores for girls and boys were 294.21 and 292.07 respective 
The t-valus for the significance of difference between thbS'^ 
two means was 1.18 which was not significant. So the null 
hypothesis-1 ” There will be no significant difference in 
average scores of self-concept of boys and girls of first 
generation learners^'* was not rejected. Xt means the 
self-concept of boys and girls of first generation learners 

was the s ame. 

Out of three group according to the educational level 
of students, the students of Std. eight and Std. ten were 
significantly different in self concept (CR= 2 . 97 ,P<[ 0.01 ). 
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The self-concept of students of standard X vas nigher than 
that of students of standard VIII. Thus the hypothesis- 2 
The first generation learners having different levels of 
academic status (VIII, IX and V) will not differ significantly 
on everage scores of self-concept." was rejected partially. 

The mean self concept score of the students having high 
socio-economic status was different fnotn the mean self- 
concept scorfes of the student having middle SQS, (Oft. = 6i39 
P<.01) and low SEB ( CR = 6.40, p 4,0.01 ). The self conospt 
of the students of high SES was highest among the three groups 
according to the SES. Thus the hypothesis-3. ^he first 
generation learners having different levels of SES will not 
differ significantly on average scores of self-concept" was 
rejected partially. 

COARISON OF SEIl'-CONCaPT OF FGLS WITE THE OTHER lEARNERS 
WI3H RESPECT TO SEX, ACCADEMIC lEVEL OF lEARNERS ANB SES, 

Hypotheses No. 4 to 11 were framed to find that is 
there same difference in self-concept between T'GIS and other 
learners at each level of sex^ academic level of learners 
and SES ? For that, the mean self-concept scores of first 
generation learners and the other learners were compared for 
each level of sex, academic level of learners and SES, Th e 
results of the calculations are given in Table-2. 
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BIFEE^EJiKCa ra SaioF' CDECSPT OF FGLS MD Hffl OlHEES AT EACH 
JEW-L OF SEX, AGADEfflC JElZEL OF lEABMER AND SES 


Variable 

level of 

Xenrners ' 






variable 

generation 

N 

M 

SO 

t-value 


Girls 

FGIs 

1 54 

294. 21 

30.38 

1.57 

Sex 


others 

161 

299.46 

29.01 



Boys 

FGIs 

161 

292.07 

28.95 

3.77'^ 


others 

1 54 

305.10 

32.30 

academic 

VIII 

FGIs 

156 

290.47 

33.51 


level 


others 

214 

303.78 

34.74 

3.72 

of 

IX 

FGIs 

81 

296.15 

35.84 

0.05 

learners 


others 

54 

296.46 

34.18 



X 

FGIs 

78 

304.08 

32.87 

0.44 



others 

47 

301.70 

26.38 

SES 

High 

FGIs 

27 

333.0 

29.00 

1.57 


others 

45 

321.69 

3«.72 


Middle 

FGIs 

CO 

289.37 

36.34 

% 

2.29 



others- 

110 

301 . 51 

37.14 


low 

I'GIs 

203 

294.17 

34.09 

0.64 


others 

160 

296.46 

33.30 


* Significant at 0 . 0 ^ level 
Significant at 0.01 level 


Observation of Table -2 shows that the female FGIs and 
the female other learners were not different in self-concept 
significantly. ( GR = 1.57, P>70.05), while male FGIe and 
the male other learners were differentcin self-concept signifbantly 
C OR = 3.77, P<.0.01 ). 


In the case of academic level of learners only FGIe and 
the other learners of VIII were different in self-concept 
significantly, but they were not different at the l^vel of IX 

and X. 
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Out of three levels of 5ES, only the IGLs en d the olh^r 
learners of middle had different self concept(CR = 2.^/), 
P<0.05 

In all the cases where difference was found significant 
the self-concept of the other learners was found higher 
than that of FGJs. 

Thus the null hypotheses Ho, 5, 6 and 10 were rejected. 

TTIE EvFFECT OE SEX, AGAREMIC JElEX OF THE JEARNER MD S3 GIG- 
ECOTOMIC STCl'FUS of FIRST GENERATION JEARNERS ON THEIR 
HFiABINESS FOR lEARNING 

The null hypotheses No.12 to 14 were framed to find 
the effect of sex, academic level of the learner and SBS oT 
FGIe on their readiness for learning. The significance of 
difference between two groups was tested with the help of 
t-test. 'fne results are presented in Tablfi-3. 


Tables3 

HC'iJIINESS FOR JEitHNING OF FGIs WITH REFERENCE TO SEX 
ACADENiIC JE\EL OF IE4.HNER AND SES. 


Varialile 

/ 

/ 

j'evcl of 
variable 

N 

M 

SD 

t-value 

Eex'^ 

girls 

1 ^ 

1 51 >47 

22.40 

0.63 


boys 

161 

153.01 

21 .25 


■i-!-cade mi c 

VIII 

1^6 

152.1 5 

20.79 

t-VIII/IX 

level of 

IX 

81 

153.25 

24.81 

= 0.34 

t-VIlI/X 

= 0.07 

lij ar ner 

X 

78 

'£i 

* 

0 

25.76 

t-ix/x 
= 1.74 

1 

High 

27 

168.00 

25.00 

t-H^/M 

= 1 .67 


Middle 

8 ^ 

1 58.91 

23.23 

=2,78 


low 

203 

153.83 

24.27 

tui/i = 

=1,67 

■liv-; Significanta at 

0,01 

level. 
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Observation of Table -3 reflects that there was not 
significant difference in mean scores of readiness for 
learning of boys and girls of FGJe. (GR = 0 . 63 , p> O. 05 X 

Not a single t-value for the difference between the 
tv/o mean scores of readiness for learning of any two groups 
T'Gis according to the academic level of learners, was significant# 

The mean score of readiness for learning of the FGXs 
with high level of SBiS was higher than that of the FGXe with 
low level of SiiS, (CR = 2 . 78 , p< 0 . 0 l) 

Ihus, there was only effect of SES on readiness for 
learning of FG,^je, Hypotheses 12 and I 3 were not rejected, 
while hypothesis 14 was rejected partially 

GO^l^AniSON OF El^DINESS OF FGLS WITH THE OlHER JEAHNERS WIIH 
RE-SPECT TO SEX, AC/iDEMIC .lEl/EL OF lEARNEHS MD SES 

Hypotheses No. 1 5 to 22 were framed to find that is 
there same difference in readiness for learning between 
FGle and other learners at each level of sex, academic Ifi"®! 
of learners and SES), For that the mean readiness for 
learning'scores of first generation learners and the other 
learners were compared for each level of sex, academic le"®! 
of learner and SES,* Tie results of the calculations are 
given in Table-4, 




Table-4 
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DIFKIRKNGE in BfiAIiLNasS FOR lEARNING OF FGIB AUD THE OOHERS 


AT EAttl lEVEL OF ^X, ACADEMIC JEVEL OF XEAMBR 




AND 

SES 



Variable 

level learners ' 
of generation 

variable 

N 

M SD 

t-valne 

Ssx 

Girls 

FGle 

1 ^ 

1^1.47 22,40 

1.38 



others 

161 

155.06 23.66 



Boys 

FGIe 

161 

153.01 21.25 

JtUfi 

2.75 



others 

154 

159,75 22,25 


Academic 

VIII 

FGIe 

1^6 

152.15 20.79 

2.38 

level of 


Others 

214 

157.56 22.64 

learner 

IX 

FGle 

81 

153.25 24.81 

1.77 



Others 


160.15 20.35 



X 

FGIe 

78 

151.90 25.76 

6.26 



Others 

47 

153.17 27.20 


SES 

High 

FGls 

27 

168.00 25.00 

1.46 



Others 

45 

1 58.69 27.97 



Midd le 

FGIe 

8? 

158.91 23.23 

1,18 



Others 

110 

154,56 28.41 



low 

FGIe 

203 

153.83 24.27 

1.84 


Others 

160 

158.56 24.27 
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Significant at 0.05 level. 
Significant at 0.01 level. 

Observation of TablB-4 reveals 


there was 

that/not significant 


difference between t«an sooree of readiness for learning 
of female JGfe and femle other learners, while hale 
other learners were hlgt.er in readiness for learning 
Significantly than male Kle- ^ ^ 
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'IViarej WIG no difference in readiness between PGZe and 
other luurnorG of Std.IX and X, but FGIg and other learners 
of St/s, VllI iound significantly different in readiness 
for learning, ^thur learners were found more ready for 
lirtrning, C OK = 2 . 38 , p^O .01 ). . 


scores of readiness for learning of FGLg and other 
lo^rncrs v;crc not found different significantly at any level 
of aiiS. 

'ihns out of eight hypotheses ( 15 - 22 ) hypotheses I 7 and 
1H were rejected and others were not rejected^ 

'jUK luFi-KCT OF SiiiX, AGAIMG lEVLiL OF THE JEAHNER ANQ SES 
OF FGIiJ 01! IMEUi IKVliL OE'’ ASPIRATION. 


iiypothoGOG No, 23 to 33 were framed to find whether 
thero is an effect of sox, academic level of the learner and 
SEG of FGlc on their level of Aspiration or not ? Ihe score 
of iovol of Aspiration for each subject was obtained by using 
iovol of Aapiratlon code test* (I’d© formula for score of level 
of aspirution was ; level of aspiration score = no-of codes 
ccr.pctod - No. of codes desired to complete in next,task.) 
Average of such ten differences was taken as final score of 
level of aspiration. The significance of difference between 
two groups was tested with the help of t-test. The results 

fiirc presented in Table- 5 ' 




Table.. ^ 
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Cl 


A;jiMtViTiuK OF FGIS WITH l^EEHENCE 


TO SEX, ACADEMIC 


li-l/liL OF lEASNEiri AND SES 


Variable 

level of 
v-r in bio 

K 

M 

Sb 

t-value 

Scix 

Girls 

154 

1.04 

4.33 



i-oyn 

161 

1.28 

3.9 

O.bl 

Acad’a;:ic 

VJli 

1% 

1.15 

4.09 

t-VIII/IX 

level of 

I. X 

81 

0.89 

3-26 

= 0, b6 
t-VIII/X 

Ic^'srncr 

X 

78 

1.52 

4,6 

= 0.61 
t-lX/X = 1.00 

SuS 

h Iph 

27 

-2. 50 

4.20 

t-H/M = 3.16'^'^ 


Mid die 

8 b' 

0.53 

4,92 

t-H/1 = 4,26'^'^ 


"■ 4 . > 

203 

1 .2b 

4.84 

t M/i = 1,14 


** Si^'ni.rj.C'Uit: 'it 0.01 level. 


Or:rv.'-tt.U'n of' Table-^ reveals that the t-value for 
the ;; iirinllicence of the difference beti^een two mean scores 
of lovc’l of aspiration of female FOIs and male FGIs was 
not Ja'if’uif ic'tnt ( CTl =0,^7 p^O.O^X Tt meajis there was 
rsot, of feci of sox on aspiration of I'GIs. 


Cut of’ Lhrce t-valnos no value was significant for three 

{groups according to acadetnic level of learner. So it can be 

said that there was no effect of academic level of learner on 
level of aspiration. 

The i'GIs having high SES had lowest mean score C-2.50) 
of level of aspiration than iiiose who are having middle SES, 

( CK = 3.16, ^ ^ ® ” 4.26, 

low mean score suggests the low aspiration as compare to 

j, u ■Q<n4- Thp TPS suits showed that tiie first 

the ability of the subject. -Lne resuxt^^ 
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/. 




4 






’J-.;rtrnorG vith lower SliS 


were more aspired, to 


j^vc^hii-'vc iiirtv.r as compare to their 

hyi cthc;:ir ?3 and 24 were not rejected 
waG r^-'jectc't ifU’tiallyj 


real ability. Thus 
while hypotheses 25 


Table - (S 

'‘i * 1 --* ii^vJuL OF JiSP IHiiTIOiM OF FGliS MlB T HF. 0TftSR 


LJl'Vk 

ji'l iuivtci liuMlisL OF 

OF JibUBNEH 

SEX, ACFJKMIG 

iiWD SES 

XE*VEiXi 


Vr>.r 1 "i!' 1*3 

iovel of 
■nr i-fnlo 

learner^ 
gene ration N 

M 

so 

t 

3c :< 

Hir la 

FGIg 

1 54 

1.04 

4.33 

0.06 



Others 

161 

1.01 

4.21 



Ir ya 

FG I.f! 

161 

1.28 

3.9 

0.43 



Others 

1 54 

0.36 

3.85 


iiC-iiir(r i r. 

71 11 

FG J-Ij 

1 56 

1 .15 

4.09 

1.42 

1’., Vti 1 i.-*' 


Others 

214 

0.54 

4.15 



; /. 

i Cj X^a 

81 

0.89 

3.26 

0.57 



Others 

54 

1 .27 

4.25 



X 

j'GXs 

78 

1.52 

4.62 

1 .22 



Others 

47 

D .70 

2.83 




FG le 

27 

- 2.50 

4,2 

, ■<+ 
3.24 



Others 

45 

0.97 

4.68 



J'liii'f; 

FGIg 

85 

0.53 

4.93 

1.55 



Otoers 

1 10 

1.63 

4.94 



lew 

FGLs 

203 

1.25 

4.85 

1.55 



Others 

160 

0.52 

4.14 

— 

■*■+ Sij^-nificant at 

0,01 level. 




Oti 

serv tion of Tabln-6 

re'veals 

that there was 

i no 


ullfcr.nc. in level of aspiration of KIs and othor 
loarnor.s in oltner boys or girls. Similarly in aaob 
standard tho FGIa and other iBarners vere found aqua 


in thclr level of aspiration. 









Tl-ic t-vtilue for the significance of difference between 
the rioan aaniration eve"' scores was 3 * 24 j whic was 
sicnifleant at 0.01 level. It means the ^GIs with high 
had low aspiration as compared to the level of 
aspiration of the otlicr learners. 'Ihe FGXS and other 
loarnors of middle as well as low were indifferent in 

tiicir level of aspiration. Thus the hypotheses 31 was 
rc.ioated, while ?.6, 2?, 28, 29 , 30 , 3 ^ and 33 were not 
re jot;ted. 
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COl'IGUJSiOilS 


ivMD liDUCLiTIONAL IMP LICVi-TIOWS OF TtlS 
STULY 


In this chapter the important conclusions and the 
educational impILcations of the study are presented. 

CX>lv 

I. boy:; arKl girls of I'GIs did not differ in their self- 
con ccpt< 

ihu i’Gio oi' atd, X had higher self concept than that 
of of iitd. VIII, 

J. Iho i'GXtj having high had higher self-concept than 
th.'st of i’OLs having middle of low SES, 

U. i'emfuLo and female other learners did not differ 

in thoir self-concept. 

5 , I'V.lo other learners had higher self concept ihan that 
o-r j'ialj FGlp, 

fi. Oth* r lournera of t»td. VIII had higher self concept 
as comptiTo to self concept of FGie of Std.VIII, 

7. FGie and other learners of Std. IV as well as Std.V 
did not differ in their self concept. 

8 . ..t,middle level of ffiS, ottier OEarnei-s were found 
haylne higher self concept than ttiat of F&Ie. 

^ 1 rv-F .cjBS FGIa and other learners 

9. higl'K and low level of 

we,re found equal in their self-ooncept. 
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10 . There was no effpnf n'f ■, 

iiect of sex and academic level of 

Osarner on readiness for learning. 

11. Heaainess for learning of TGIs having high SES wan 
higher than that of FGIa having low SES, 

12. fleadlneaa for learning of male FGIe «as lower than that 
of mala other learners while female FGLs and female other 
learners were equal In their readiness for learning. 

13 . IGIs of atd, WII had lower readiness for learning as 
compare to the other ^earners of Std. VIII, ^hile FGIq 
and other learners of Std, IX as well as of Std.X were 
equal in their readiness for learning, 

14 . At any level of SES, FGie and other learners were not 
found different in their readiness for learnings 

■15- "Ihere was no effect of sex and academic level of leamer 
on their level of aspiration. 

16. The level of aspiration of FGIe with high SES was lower 
than that of the FGie with middle and low SES. 

17. Female FGIs and Female other learners were indifferent 
in their level of aspiration similarly male FGIs and 
m^le other learners were indifferent in in their level 
of aspiration. 

18. In each standard (VIII, IX, X) FGIs had same level of 
aspiration as the level of aspiration of other learners. 
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19 » FGIe of high had. lower level of aspiration 

than that of the other learners of high 

20 , At middle level of Sas and low level of SEs, FGIs 
and other learners were equal in their level of 
ELspiration. 

EHUGi^TIONAL IMPIIG/ITIONS 

1 . Ihe results regarding self-concept showed that the 
self-concept in FGIs Increased as their academic 
status and social status increased. This s-iggests 
that a specific edt^cational programme should be 
developed to Improve the self-concept for the FGIs 
having low academic status and low SES. 

2 . Tho self-concept of FGL boys of Std. VIII having midflle 
6 ES was found lower than other learners having same 
sex, academic status 'and ^S, It implies to take care 
for improving self-concept of male FGIs of Std, VLII of 
middle SES. 

3 . lieadiness for learning in FGIs Diving low SES was found 
lower than that of FGIs with high level of SSS. So 
conselling programme should be g.jXanged to increase 
rejgdiness for learning in FGLs with low level of SES, 

4 . Mq.le other learners, of standard VIII were found more 

I \ 

re^dy to learn as compare to male FGIs of Std. VIII. 

It; suggests that at time of entry in secondary school 
leivel male FGIe are not acti^ly participated in leaning 
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activltiss. So it is requirod for teachers and school 
principUfis to tnotiva-to such learners to involve actively 
in learning activities. 

Ihe FGIe "With high SES have low aspiration level even 
though they have an ability. It ineans they are more 
suspicious about their success to achieve the goal. 

So they are setting their goal lower than they have 
achieved in past. It means such FOIs are required to 
motive to set their goals according to their abilities, 
l^fereover FGIs with were found lower in their 
aspiiiation than other learners so perticularly this 
group is needed to get guidance about setting real goal. 
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